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Purpose of the Program   
 
 This manual is intended to acquaint full time and adjunct occupational therapy faculty, clinical 

educators, staff and students with the policies and procedures of Belmont Universityôs professional entry 

level Weekend Master of Science in Occupational Therapy (MSOT) degree program.  This manual is to 
be used in conjunction with the Belmont University Graduate Bulletin, Faculty Handbook, and The 

Guide.  Additions, deletions and other revisions will be made as deemed necessary by the School of 

Occupational Therapy and may be made without advance notice.  The most current copy of the Program 

Manual is maintained on Belmont Universityôs School of Occupational Therapy Website.  
 

 

Foreword 
 

 In May of 2004, the Representative Assembly of the American Occupational Therapy 

Association adopted the following definition of Occupational therapy Practice.  The practice of 

occupational therapy means the therapeutic use of everyday life activities (occupations) with individuals 
or groups for the purpose of participation in roles and situations in home, school, workplace, community 

and other settings.  Occupational therapy services are provided for the purpose of promoting health and 

wellness and to those who have or are at risk for developing an illness, injury, disease, condition, 
impairment, disability, activity limitation, or participation restriction.  Occupational therapy addresses the 

physical, cognitive, psychosocial, sensory, and other aspects of performance in a variety of contexts to 

support engagement in everyday life activities that affect health, well-being, and quality of life. 
 

 The practice of occupational therapy includes: 

 

1. Methods or strategies selected to direct the process of interventions such as: 
a. Establishment, remediation, or restoration of a skill or ability that has not yet 

developed or is impaired 

b. Compensation, modification, or adaptation of activity or environment to enhance 
performance 

c. Maintenance and enhancement of capabilities without which performance in 

everyday life activities would decline 
d. Health promotion and wellness to enable performance in everyday life activities 

e. Prevention of barriers to performance, including disability prevention 

 

2. Evaluation of factors affecting activities of daily living (ADL), instrumental activities of daily 
li ving (IADL), education, work, play, leisure, and social participation, including: 

a. Client factors, including body functions (such as neuromuscular, sensory, visual, 

perceptual, cognitive) and body structures (such as cardiovascular, digestive, 
integumentary, genitourinary systems) 

b. Habits, routines, roles, and behavior patterns 

c. Performance skills, including motor, process, and communication/interaction skills 

 
3. Interventions and procedures to promote or enhance safety and performance in activities of 

daily living (ADL), instrumental activities of daily living (IADL), education, work, play, leisure, 

and social participation, including: 
  a. Therapeutic use of occupations, exercises, and activities 

  b. Training in self-care, self-management, home management, and community/work  

  reintegration 
 c. Development, remediation, or compensation of physical, cognitive, neuromuscular,  

 sensory functions and behavioral skills 

  d. Therapeutic use of self, including oneôs personality, insights, perceptions, and  

  judgments, as part of the therapeutic process 
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e. Education and training of individuals, including family members, caregivers, and 

others 
f. Care coordination, case management, and transition services 

g. Consultative services to groups, programs, organizations, or communities 

h. Modification of environments (home, work, school, or community) and adaptation of 

processes, including the application of ergonomic principles 
i. Assessment, design, fabrication, application, fitting, and training ion assistive 

technology, adaptive devices, and orthotic devices, and training in the use of 

prosthetic devices 
j. Assessment, recommendation, and training in techniques to enhance functional 

mobility, including wheelchair management 

k. Driver rehabilitation and community mobility 
l. Management of feeding, eating, and swallowing to enable eating and feeding 

performance 

m. Application of physical agent modalities, and use of a range of specific therapeutic 

procedures (such as wound care management; techniques to enhance sensory, 
perceptual, and cognitive processing; manual therapy techniques) to enhance 

performance skills 

 
 The School of Occupational Therapy is committed to providing an educational program that both 

challenges and enhances a studentôs ability to learn.  Through a curriculum that is of the highest standards 

and taught by learned faculty, students progress along a professional journey that will lead to entry into 
the field of occupational therapy.  Belmont University is dedicated to producing entry level occupational 

therapists who are capable of assuming leadership roles in a variety of delivery settings. 

 

 This Program Manual is published to provide a readily available source of information for 
students and faculty alike.  This document does not take the place of Belmont Universityôs official 

documents, but rather encourages individuals to review, reflect upon and understand the positions taken 

by Belmont University.  This document is not static and is subject to change from time to time. Changes 
to this document will be made available to all students.  However, in order to review the most current 

policy or information, please check with the Program Assistant. 

 Questions raised regarding this document should be brought to the attention of your advisor.  This 

is your program and your success lies in getting involved with the administration process.   
 

 

 

Note that sections of this Program Manual may change without advance notice.  Efforts will be made 

to notify students and distribute changes in a timely manner. 
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Section I:  Basic Information 
 

History of Belmont University 

 

 Belmont University is a comprehensive, liberal arts institution thriving in the midst of one of the 

Southôs fastest-growing cities.  Enrolling about 5,000 students, it is the second-largest private college or 

university in Tennessee. 
 The beautiful Nashville campus reflects a long, rich history that dates back to the 19th century, 

when the grounds were known as Adelicia Acklenôs Belle Monte estate.  The antebellum mansion 

remains and is flanked by university buildings erected a century apart.  Students enjoy Victorian gardens, 
statuary and gazebos that serve as reminders of a treasured past. 

 Womenôs schools preceding the current liberal arts institution of higher learning include the 

original Belmont College (1890-1913) and Ward-Belmont (1913-1951).  In 1951, the Tennessee Baptist 

Convention founded the second Belmont College (1951-1991) with an initial coeducational enrollment of 
136 students.  Soon after celebrating 100 years of education on the same campus, the institution became a 

university in 1991, culminating a decade of dramatic growth and progress. 

 Belmont University continues on a journey of continuing improvement that assures students who 
choose to learn and grow in this unique place that they are receiving the absolute best educational 

experience possible.  Every Belmont student, graduate, faculty and staff member is making a difference in 

their world.  The university continues to teach people to make a positive, meaningful difference.  The 
success of Belmontôs efforts is grounded in giving students consistent individualized instruction.  With 

six undergraduate schools and graduate programs in business administration, accounting, education, 

English, music education, nursing, occupational therapy, pharmacy and physical therapy, Belmont has a 

growing reputation for academic excellence. 
 Belmontôs vision is to be a premier teaching university bringing together the best of liberal arts 

and professional education in a consistently caring Christian community of learning and service. 

 

Belmont University Accreditation 

 

 Belmont University is accredited by the Commission on Colleges of the Southern Association of 
Colleges and Schools (SACS) to award associate, baccalaureate, master, and doctoral degrees.  Belmont 

Universityôs School of Music is an accredited institutional member of the National Association of 

Schools of Music (NASM).  The Nursing School is a member of the Council of Baccalaureate and Higher 

Degree Programs of the National League for Nursing, the American Association of Colleges of Nursing 
and the Southern Council on Collegiate Education for Nursing.  The Education School is a member of the 

American Association of Colleges for Teacher Education, the Association of Liberal Arts Colleges of 

Teacher Education, and the National Council for the Accreditation of Teacher Education (NCATE).  The 
School of Physical Therapy is accredited by the Commission on Accreditation in Physical Therapy 

Education (CAPTE). 

 Belmont University's professional entry level Weekend MSOT program is accredited by the 

Accreditation Council for Occupational Therapy Education (ACOTE) of the American Occupational 
Therapy Association (AOTA), located at 4720 Montgomery Lane, PO Box 31220, Bethesda, MD  20824-

1220.  The AOTA phone number is (301) 652-AOTA.  Our graduates are eligible to sit for the national 

certification examination for the occupational therapist administered by the National Board for 
Certification in Occupational Therapy (NBCOT).  After successful completion of this exam, the 

individual will be an Occupational Therapist, Registered (OTR).  Licensure requires a separate 

application process from certification. Most states require licensure in order to practice; however, state 
licenses are usually based, in part, on the results of the NBCOT Certification Examination.   
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AOTA Educational Standards 

 
 The Educational Standards (hereafter called Standards) are the minimum standards of quality 

used in accrediting programs that prepare individuals to enter the occupational therapy profession.  The 

extent to which a program complies with these Standards determines its accreditation status.  The 

Standards therefore constitute the minimum requirements to which an accredited program is held 
accountable. 

 The Standards provide elements addressing sponsorship of the occupational therapy program 

(accreditation and authority to grant degrees), resources (administrative, faculty, and clinical or support 
personnel; financial support; physical facilities, equipment and supplies; library and instructional 

support), student related services (admission, evaluation and retention, health, and guidance), operational 

policies (fair practices and student records), program evaluation (outcomes and results of ongoing 
program evaluation), curriculum (mission, philosophy, and curriculum design), content requirements 

(liberal arts; biological, behavioral, and health sciences; occupational therapy theory and practice; 

management of occupational therapy services; research; professional ethics; and fieldwork education); 

and program length.  A copy of the Standards is available in the Associate Dean's office. 
 

Occupational Therapy Facilities 

  
 The School of Occupational Therapy is part of Belmont Universityôs College of Health Sciences 

and Nursing.  The Schoolôs facilities are located in the Gordon E. Inman College of Health Sciences and 

Nursing on Wedgewood Avenue between 15
th
 and 16

th
 Ave South.  The mailing address is: 

  

Belmont University 

School of Occupational Therapy 

1900 Belmont Blvd. 

Nashville, TN 37212 

 

  

The occupational therapy classes and lab experiences are located primarily on the 2nd and 3
rd
 

floors of the College of Health Sciences and Nursing building. Parking at the School of 

Occupational Therapy is located in the parking garage directly below the Gordon E. Inman College of 

Health Sciences and Nursing building or in other campus parking spaces. Students must register their 

vehicle with security prior to using the campus parking areas. There is no additional cost for the Belmont 
University parking sticker. Belmont University parking decals can be obtained at the Office of Safety and 

Security (located in the Gabhart Student Center).  Students are responsible for complying with all of 

Belmont Universityôs regulations and policies that pertain to parking and safety if they are to park on 
campus. If students are illegally parked and cars are ticketed or towed, students will be responsible for 

all costs incurred.  Parking is the responsibility of the student.   
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Section II:  School of Occupational Therapy Organizational Chart 
 

A.  Organizational Chart 

 

 
 

  

College of Health Sciences Organizational Chart 

Robert Fisher, PhD 

President 

Marcia McDonald, PhD 

Interim Provost 

Jack Williams, PhD, MEd 

Dean, College of Health 

Sciences and Nursing 

UNDERGRADUATE 

PROGRAMS 

GRADUATE 

PROGRAMS 

PT 

Professional Degrees 

Nursing Social  

Work 

OT Nursing Pharmacy 

Weekday OTD Program 

  

Ruth Ford, EdD, MSBS, OTR/L 

Associate Dean and   

OTD Program Director 

Weekend MSOT Program 

  

    Ruth Ford, EdD, MSBS, OTR/L 

Interim MSOT Program Director 
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Ruth  Ford, EdD, MSBS,OTR/L 

Associate  Dean and  

OTD/Interim MSOT Program  
Director 

MSOT Program Director  

and Professor 

Vicki Bourne 

Program Assistant 

Meredith Parks 

Program Assistant 

Kelly Rockey 

Admissions Assistant 

  
Yvette Hachtel, JD, Med, OTR/L 

Professor 

  
Christine Manville, EdD, OTR/L 

Assistant Professor 

  
Scott McPhee, DrPH, OTR/L, FAOTA 

Professor 

  
Jeanne Sowers, OTD, OTR/L 

Associate Professor 

  
Shelley Hix, OTD, MSOT, OTR/L 

Fieldwork Coordinator 

  
Susan Young, OTD, OTR/L, FAOTA 

Associate Professor 

  
Teresa Plummer, MSOT, OTR/L, ATP 

Instructor 

Tamara Garvey, MSOT, OTR/L 
Camille Turner, MSOT, OTR/L 

Adjunct Fieldwork Coordinators 

Key:   
Rectangle = Administrative and/or 
Faculty 
Oval = Faculty 

School of Occupational Therapy Organizational Chart 

  
Erin Melhorn, OTD, OTR/L 

Adjunct Residency Coordinator 

  
Lorry Liotta-Kleinfeld, EdD, OTR/L, BCP 

Professor 
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B. School of Occupational Therapy Faculty and Staff 

 

Full Time Faculty:  

 

Ruth S. Ford, EdD, MSBS, OTR/L,  

 
Title: Associate Dean and Chair, School of Occupational Therapy; Associate Professor 

Education:  

B.S. (Occupational Therapy) Ohio State University 

M.S.B.S. (Biomedical Sciences: Rehabilitation) Medical College of Ohio 

 Ed.D. (Education: Leadership and Policy Studies) Bowling Green State University 
Professional Experience:  Geriatrics and adult physical dysfunction: acute care, long term care, out-

patient, and rehabilitation; Expert Witness 

Licenses and Certifications: 
NBCOT Certification  

Licensed Occupational Therapist ï Tennessee and Ohio 
  

Yvette C. Hachtel, JD, MEd, OTR  
 
Title: Professor of Occupational Therapy  

Education:   

 B.A. (Anthropology), Queens College  
 Certificate (Occupational Therapy), San Jose State University  

 M.Ed. (Special Education), University of Pittsburgh  

 J.D. (Law), Duquesne University  

 
Professional Experience: Adult Rehabilitation; Acute care physical dysfunction and psychiatry; school 

based practice; out patient rehabilitation; administration.  

Research Interests: Motor Control; Homelessness;  

Professional Memberships and Service:  

2009 ï Present, Belmont University Graduate Faculty Senator-at-large 

2008 ï Present, Member Board of Directors, Sumner Mediation Services 
2008 ï Present, Member Disciplinary Council of AOTA 

2007 ï 2008, TOTA Interim Vice President 

2004 ï2007, TOTA Legislative Chair  

2004 ï2007, Representative Assembly, AOTA  
2004 ï 2005 Belmont University Faculty Senator  

2003 ï 2007, CEDC, NBCOT  

1997-Present Tennessee Occupational Therapy Association  
1997-Present Tennessee Occupational Therapy Practice Board Consultant  

1979-Present American Occupational Therapy Association 
 

Shelley Hix, OTD, OTR/L 

 

Title:   Academic Fieldwork Coordinator/Instructor of Occupational Therapy 
Education:   

 B.S. (Psychology) Louisiana State University 

             M.S. (Occupational Therapy) Belmont University 

             OTD (Occupational Therapy) Belmont University 
Professional Experience:    

2006-2009            Inpatient Rehabilitation Director of Nashville Rehabilitation Hospital 

2004-2006            Outpatient Rehabilitation Director of Nashville Rehabilitation Hospital 
2001-2004            Staff therapist in Acute and Inpatient Rehab (Neuro team) at Tennessee  
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Christian Medical Center 

2001-present     PRN experience in areas of Home Health, Acute Care, Skilled Nursing, MRDD,  
Adult Psych, Geri Psych, and Outpatient pediatrics and adults. 

Research Interests:  professional behaviors and development, life satisfaction in the geriatric population 

residing in long-term care or assisted living facilities, and wellness in the physically challenged 

population. 

 

Lorry Liotta-Kleinfeld,  EdD, OTR, BCP 

 
Title:  Professor of Occupational Therapy   

Education: Ed.D. (Higher Education), Nova Southeastern University 

  M.S. (Biomedical Science and Neuroscience), Kent State University   
  B.S. (Occupational Therapy), Florida International University 

  A.S. (Occupational Therapy), Palm Beach Junior College 

Professional Experience: Community and School Based Pediatrics; Neuroscience. 

Research Interests:  Neurophysiological treatment techniques in pediatrics; Learning styles. 

Professional Memberships and Service:   

 1995-Present Board Certified in Pediatrics (BCP) 

1999 - present  Leadership Education in Neurodevelopmental Disabilities, Vanderbilt  
   University 

Communication Liaison, Education Special Interest Section, American Occupational 

Therapy Association, 2004. 
Middle District Chair, Tennessee Occupational Therapy Association, 2002-2003. 

 School Function Assessment, Pilot Test Project participant 

 American Occupational Therapy Proposal Reviewer 

 Pennsylvania Assistive Technology Board 
 American Occupational Therapy Association 

 Tennessee Occupational Therapy Association 

 

Christine A. Manville, EdD, OTR/L 
 

Title:   Assistant Professor of Occupational Therapy 
Education:   Ed.D. (Educational Leadership), Johnson & Wales University 

M.ED. (Educational Leadership), Rhode Island College 

B.S.  (Occupational Therapy), University of Wisconsin ï Madison 
 

Professional experience:   

2006-2007 Director of Creative Rehab Services, Natchaug Hospital (key provider of a regional 

system of care for children, adolescents and adults who are struggling to cope with 
mental illness and substance abuse problems) 

2000 -2007 Occupational Therapy Mental Health Consultant, St. Joseph Hospital for Specialty Care 

& Fatima Hospital (inpatient adult and geriatric units) 
1997 ï 2006 Pioneer Occupational Therapy Assistant Program Director, Community College of Rhode 

Island 

1996-1997 Clinical Program Director, Psychiatric Services, St. Joseph Hospital (inpatient and 
outpatient services) 

1994-1996 Product Consultant, S & S Worldwide products 

1986-1996 Psychiatric Occupational Therapist, William W. Backus Hospital (inpatient adult unit and 

partial hospital program) 
1979 ï 1986 Psychiatric Occupational Therapist. Providence Veteranôs Hospital (inpatient adult unit 

and substance abuse program) 

 

Research Interests:  

Adults, adolescents and children with mental illness; Teenagers at risk in the public  
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school system; Teaching and learning in secondary and postsecondary education;  

Professional development 
 

Professional Membership: 

1979 - Present American Occupational Therapy Association 

1979 ï 2007 Rhode Island Occupational Therapy Association (Administrative Chair, 1997-1999) 
1986 ï 2007 Connecticut Occupational Therapy Association 

2007 - Present Tennessee Occupational Therapy Association 

 

Erin Melhorn, OTD, OTR/L 

 

Title:          Adjunct Residency Coordinator 

Education:  University of Tennessee, B.S. Marketing and Business Administration 

                      Belmont University ï Occupational Therapy Doctorate  

 

Professional Experience:  

2009  Stellar Therapy Services ï acute, OPD, SNF, and HH in SE TN and 

GA 

2008-2009  PPR Healthcare, LLC  - Traveling OT 

2007- current Siskin Hospital for Physical Rehabilitation 

2007- current Erlanger Medical Center 
 

Scott D. McPhee, MS, MPA, DrPH, CPAM, OTR, FAOTA  

 

Title: Professor of Occupational Therapy  

Education: DrPH (Community Health Practice), University of Texas ï School of Public 

  Health  

M.P.A. (Government Administration), Western Kentucky University  

M.S. (Hand Management), Virginia Commonwealth University  

B.S. (Occupational Therapy), University of Puget Sound  

B.A. (Psychology), University of Washington  
Professional Experience: Hand Therapy; Orthopedic Adult Rehabilitation 

Research Interests: Cumulative trauma disorders in health care providers; WellCare (quality of 

life) determinates in the elderly; strategic planning and outcome studies; physiological demands 

associated with daily living activities; physiological demands on wheelchair seating; 

neurophysiological effects of music on the limbic system. 

 

Current Professional Memberships and Service:  

2004-Present Executive Director, Physical Agent Modalities Practitioner 

Credentialing Agency 

2000-Present  Editorial Board, American Journal of Occupational Therapy  

2002-Present  Member, Tennessee Health Related Board Disciplinary Action 

Committee 

2001-Present   Editorial Board, Journal of Family and Community Health 

1996-Present  Tennessee Occupational Therapy Association  

1993-Present  Fellow, American Occupational Therapy Association (FAOTA)  

1990-Present  American Public Health Association  

1987-Present  American Public Health Association  

1974-Present  American Occupational Therapy Association  
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Previous Professional Memberships and Service:  

2001-2005  Editorial Board, Family and Community Health  

2000-2006  Chair, OT Standards Committee, International Health Care Professions 

Commission  

2000-2002  Vice Chair and Chair, Tennessee Educational Council for Health 

Science Programs  

1997-2001  Vice President and President, Technology Access Center, Board of 

Directors  

1995-2007  Editorial Board, Occupational Therapy in Health Care  

1992-1995  Editorial Board, American Journal of Occupational Therapy  

1990-2003  American Occupational Therapy Association, Commission on 

Education Program Directorôs Council  

1987-1993  American Occupational Therapy Association, Commission on Practice  
 

Teresa Plummer, MSOT, OTR, ATP  
 
Title:   Clinical Instructor 

Education:  Currently attending Nova Southeastern University enrolled in PhD in Occupational Therapy 

  Master of Science, Occupational Therapy, Belmont University  
  B.S. in Occupational Therapy, Medical College of Virginia 

  A.S. in Occupational Therapy, Mount Aloysius Jr. College, PA 

Professional Experience:  Adult rehabilitation, seating & positioning  

Research Interest:  Seating and Positioning, Vision, Cognition and Perception, Assistive Technology 

Professional Memberships and Service:   

  Tenneessee Occupational Therapy Association 

  Neuro-developmental Therapy Association 
  Rehabilitation Engineering & Assistive Technology Society of North America 

                   American Occupational Therapy Association 

 

Jeanne Sowers, MA, OTD, OTR 
 

Title: Associate Professor of Occupational Therapy 

Education:  2000-2004 OTD in Occupational Therapy at Creighton University 

1990-1996 MA in Occupational Therapy at Texas Womanôs University 

1977-1981 BS in Occupational Therapy at University of Kansas 

 
Professional Membership and Service:  

  2006 to Present Continuing Education Chair, Tennessee OT Association 

  2004-2005 State and Legislative Affairs Committee S. Dakota OT Association 
  2004-2005 Chair of Special Awards SubCommittee S. Dakota OT Association 

  2004  Nomination Committee PDSIS AOTA 

  2000-2004 OTD in Occupational Therapy at Creighton University 

  1999-2003 Item Writer, NBCOT 
  1999-2001 Vice-President of the Kansas OT Association 

  1997-2001 Government and Practice Chairperson Kansas OT Association 

  1994-2002 Research Committee Member Kansas OT Association 
1990-1997 MA in Occupational Therapy at Texas Womanôs University 

1977-1982 BS in Occupational Therapy at University of Kansas 

 

Professional experiences:  Adult physical rehabilitation 

Research Interest:  Jeanneôs most recent role in occupational therapy has been as an educator in 

occupational therapy programs in Kansas and South Dakota. As a practicing clinician, Jeanneôs 
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experience is in the area of adult physical rehabilitation in multiple settings. Her practice and research 

interests include the study of treatment techniques used to promote function in adults with neurological 
disorders as well as wellness for the physically challenged population. 

 

Professional Memberships and Service: 

2004-2005 State and Legislative Affairs Committee S. Dakota OT Association 
2004-2005 Chair of Special Awards SubCommitee S. Dakota OT Association 

2004              Nomination Committee PDSIS AOTA 

1999-2003 Item Writer, NBCOT 
1999-2001 Vice-President of the Kansas OT Association 

1997-2001 Government and Practice Chairperson Kansas OT Association 

1994-2002 Research Committee Member Kansas OT Association 

 

Susan B.Young, OTD, OTR, FAOTA  
 

Title: Associate Professor of Occupational Therapy  (2003-Present) 

Education: Doctor of Occupational Therapy, Creighton University  

                    M.A. in Guidance and Counseling, University of Missouri at Kansas City  
                    B.S. in Occupational Therapy, University of Kansas 

  

Academic Experience:  
2001-2003 Associate Professor and Chair Occupational Therapy Program, 

      Rockhurst University, Kansas City, Mo. 

2005-Present Teacher of the University in the Department of Occupational Therapy, Cardiff University,  
          Cardiff , Wales  

1998-2001 Adjunct Faculty, OT Education Department, Rockhurst University , Kansas City, Mo. 

1993 Adjunct Faculty, OT Education Department University of Missouri at Columbia  

1992 Adjunct Instructor OT Education Department University of Kansas  
1973-1979 Assistant Professor, Occupational Therapy, University of Kansas 

Workshops for therapists in pediatrics and sensory integration  

 

Clinical Experience: 

Director OT, Rehabilitation Institute, Kansas City, Mo. 

President and Director, Childrens Therapy Group, Overland Park, Kansas 

Director Occupational and Physical Therapy, Childrens Mercy Hospital, Kansas City, Missouri 
 

Research and Teaching Interests: 

Pediatrics with emphasis on Sensory Integration 
Management 

Leadership 

Ethics 
Healthcare Policy 

 

Professional Memberships and Service:  
Kansas Occupational Therapy Association 
Missouri Occupational Therapy Association  

American Occupational Therapy Association  

AOTA Board of Directors  
Kansas City Pediatric Alliance, Education Chair  

Board of Directors, Sensory Integration International  

Faculty Chairman, Sensory Integration International  
Numerous task forces and committees in AOTA 

Faculty with USC/WPS teaching courses leading to certification in sensory integration 
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Faculty with SI Network, England and UK teaching courses in sensory integration and pediatrics 

 

Licenses: 

Tennessee 

Missouri 

Kansas 

 

Part Time/Adjunct Faculty:  

Mary Dietrich, PhD - Statistician 
Tamara Garvey, MSOT, OTR/L ï Adjunct Fieldwork Coordinator 

Chris Golden, OTD, OTR/L 

Pat Harvey, MS, OTR/L, CHT 
Gayle Hoesel, MSOT, OTR/L 

Erin Melhorn, OTD, OTR/L ï Residency Coordinator 

Gary Robinson, OTR/L, CHT, MBA 

       Camille Turner, MSOT, OTR/L ï Adjunct Fieldwork Coordinator 
 

School of Occupational Therapy Staff 

 
Open 

Program Assistant 

 
Meredith Parks 

Program Assistant 

 

Kelly Rockey 
Admissions Assistant 
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Section III:  Curriculum Design  
 

University Vision 
 To be a premier teaching university bringing together the best of liberal arts and professional 

education in a Christian community of learning and service. 

 

University Mission Statement 

 Belmont University is a student centered Christian community providing an academically challenging 

education that enables men and women of diverse backgrounds to engage and transform the world 

with disciplined intelligence, compassion, courage, and faith. 

 Belmont University is student-centered. The University provides opportunities for students to 

develop intellectually, spiritually, socially, and physically through experiences of leadership and 
collaboration, of success and failure, and of choice. Faculty, administration, and staff commit 

themselves to guide and challenge students to develop their full potential in order to lead lives of 

meaning and purpose. 

 Belmont University is a Christian community that presents Jesus as the Christ and as the model 

for personal behavior. Students are encouraged to commit themselves to high moral standards and 
to discover Christian values basic to wholesome personal growth and spiritual fulfillment. 

 Belmont University offers academically challenging undergraduate and graduate programs 

emphasizing knowledge, fundamental intellectual skills, cultural perspectives, conceptual 

frameworks, and habits of ethical reflection and action in an interdependent world. All learning 
contexts stress the skills and disposition necessary for life long learning that sustains the value of 

higher education in each personôs professional and personal life. 

 Belmont University welcomes students from diverse backgrounds and upholds the dignity of all. 

The University fosters an atmosphere of respect for the civil expression of divergent perspectives 
that enable the students to learn to live, to work, and to play together. 

 Belmont University students are challenged to engage and transform the world locally and 

globally.  Viewing higher education as a transformative experience, Belmont prepares its 

graduates to take civic responsibilities seriously, to consider innovative solutions to problems, 

and to bring the best of themselves, their creativity, their intellectual skills, and their faith to meet 
the challenges and opportunities that face the human community.  

 

University Values 

As a student-centered Christian community with a rich Baptist heritage, Belmont University 

upholds the following core values as essential to intellectual, spiritual, personal and corporate life: 

Á Integrity  

Á Inquiry  

Á Collaboration  

Á Service  

Á Humility  
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STRATEGIC PLAN: MSOT and OTD PROGRAMS  

 

I. Institutionôs Strategic Goal:  Belmont University will continue to grow its enrollment to 
reach a total of 5,000 students, with 4,200-4,400 undergraduates and 600-800 graduate 

students (Vision 2010, goal 5). 

 

II.  Success in retention, graduation, and alumni giving rates will drive Belmontôs entry into 
the Top Ten outstanding universities in the south (Vision 2010, goal (Vision 2010, goal 

6). 

 
III.  The composition of Belmont's students, faculty, staff, and trustees will become more 

diverse and broadly reflective of the world. Our students will experience the global 

interactions that are shaping the future (Vision, goal 7). 

 
 

Long Term Program 

Goal 

Action Steps Person(s) Responsible Due Date for 

Action 

Marketing :   

Recruit, enroll and 

retain a full 

complement of highly 

qualified, diverse 
students who seek a 

professional education 

based on ethical 

principles within a 

Christian environment. 

(a, b) 

 

 

a. Identify potential, appropriate 

student applicant pools 

 

Associate Dean of OT 

Program Director 

Faculty 

Staff 

 

Preview Days ï Fall 

and Spring 

Daily phone and e-

mail inquiries 

Update Web Page 
each semester 

 

 b. Design appropriate recruitment 

strategies in collaboration with the 

admissions department and OT 

administrative staff 

 

Kayla Lyftogt (CHS 

Admissions coordinator) 

Vicki Bourne 

Ruth Ford 

Lorry Kleinfeld 

OTD Subcommittee 

Update admission 

packets and graduate 

fair material ï 

summer semester 

Update Web Page 

each semester 

 

c. Develop new curriculum which 

meets and/or exceeds 

accreditation standards and 

desired student outcome measures 

 

All faculty 

OTD Program Director 

MSOT Program Director 

Apply new OTD 

standards 2006 for 

Fall 2008 roll out 
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d. Articulate need and justification 

for entry level OTD program to 

AOTA and recruit support from 

university and other entry level 

programs. 

 

All faculty 

OTD Program Director 

 

Bi-annual PRODEC 

meetings  

OTD committee e-

mails 

OTD surveys and list 

serve activity 

RA motion input ï 
AOTA conference 4-

07 

 e. Identify and implement strategies 

to support learning needs of 

students with differing life 

experiences and diverse cultural 

backgrounds 

All faculty Bi-annual faculty 

retreat reviews 

 f.   Participate in opportunities to 

disseminate information regarding 

the new MSOT curriculum design 

and instructional delivery method 

(b) 

Lorry Kleinfeld 

Vicki Bourne 

Ruth Ford 

Shannon Gardner 

Kayla Lyftogt 

Preview Day ï Fall 

and Spring Semester 

 g. Implement new MSOT and OTD 

curricular standards. Reflect new 

ACOTE goals in course syllabi (a, 

b) 

All faculty 

OTD and MSOT Program 

Directors 

Associate Dean 

MSOT Fall 2007 

OTD Fall 2008 

 

I. Institutionôs Strategic Goal: The Christian character of the university will be increasingly evident 

in all that we do as our actions speak of our love for God. Our hope is that every student will see 
and believe that the love of Jesus Christ compels us to lead lives of disciplined intelligence, 

compassion, courage, and faith. (Vision 2010, goal 3) 

 
II.  Institutionôs Strategic Goal: The curriculum will connect the learning process to meet community 

needs through student, faculty, and staff service to the community and the world. (Vision 2010, 

goal 2). 

 

 b.  Identify areas of need 

in faculty and staff 

expertise (a, b) 

 

OT fall faculty retreat ï 

all OT faculty 

Spring semester 2008 
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 c. Recruit potential faculty who 

meet CHS and SOT 

requirements (a, b) 

 

d.  Design appropriate recruitment 

strategies in collaboration with 
Human Resources and CHS 

Dean (a, b) 

OT Faculty Search 

Committee  

Human Resources 

CHS Dean 

Fall 2008 

 e. Build teamwork within the 

existing faculty and students to 

meet SOT vision and mission 

(a, b) 

 

All full -time and adjunct 

faculty 

OT student 

organizations 

Each faculty 

meeting and retreats 

BSOT meetings 

PTE meetings 

Faculty 

Appreciation 

luncheons and 

breakfasts 

Town Hall meetings 

ï each live weekend 
for MSOT 

OTD Leadership 

Council Meetings ï 

each semester 

Student Rep 

meetings 

Student advising 

 f. Provide faculty support 

sufficient to provide an 

atmosphere of scholarship and 

collegiality (a, b) 

Associate Dean and all 

full -time and adjunct 

faculty 

Each faculty retreat 

and OT faculty 

meetings (bi-

monthly) 

 

 

g. Increase financial support for 

students through building 

scholarship fund and exploring 

other options for financial 

support. (a, b) 

All full -time and adjunct 

faculty 

Development ï Lisa 

Wilson 

Annual fund raising 

 h. Provide service learning 

opportunities which connect 

students, faculty and staff with 

the local, national and 

international community. (a, b) 

Faculty 

Students 

Staff 

Mission work 

HomePlace 



I. Institutionôs Strategic Goal: The curriculum will connect the learning process to meet 

community needs through student, faculty, and staff service to the community and the 
world (Vision statement, goal 2). 

 

II.  Belmont University offers academically challenging undergraduate and graduate programs 

emphasizing knowledge, fundamental intellectual skills, cultural perspectives, conceptual 
frameworks, and habits of ethical reflection and action in an interdependent world. All learning 

contexts stress the skills and disposition necessary for life long learning that sustains the value of 

higher education in each personôs professional and personal life. (Belmont mission) 
 
Long Term 

Program Goal 
Action Steps Person(s) Responsible Due Date for Action 

Quality 

Outcomes: 

Provide support 

for scholarly 

activities by 

faculty (a, b) 

Support excellence 
in academic and 

clinical education 

(a, b) 

a. Encourage faculty to apply for 

release time to pursue research, 

publications and presentations. 

(a, b) 

 

Associate Dean and Program 

Directors 
Sabbatical deadlines as 

posted by university 

Aging Project 2009-

2011 

 b. Set target goals for faculty 

publications, research and other 

scholarly work (a, b) 

Associate Dean Annual reviews ï spring 

semester 

 c. Develop recognition strategies 

for faculty scholarly activities 

(a, b) 

Associate Dean PRN 

 d. Encourage student 
professionalism through faculty 

role-modeling (a, b) 

  OT faculty advisors Each semester and PRN 

 e. Promote professional 
organization participation (a, b) 

All OT faculty and adjuncts Fall and spring 
semesters 

 f. Review curriculum models and 

content to assure currency with 

professional practice (a, b) 

Associate Dean, Program Directors, 

FT faculty and adjuncts, advisory 

board, Dean of College of Health 

Sciences and School of Nursing 

Bi-annual OT faculty 

retreats 

Revisions to standards 
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 g.  Provide a 

department 

atmosphere 

which supports 

open 
communication 

between faculty 

and students and 

among faculty (a, 

b) 

Associate Dean, Program 

Directors, full-time faculty 

and adjuncts 

Daily 

h.  Create residency 

opportunities 

which promote 

faith based 

advocacy, 

clinical 

excellence, 

entrepreneurial 

leadership and/or 

technological 

advancement (a, 

b) 

Associate Dean, Program 

Directors, full-time faculty 

and adjuncts 

OT Advisory Board 

Fall and Spring retreat 
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Institutionôs Strategic Goal: The curriculum will connect the learning process to meet community needs 

through student, faculty, and staff service to the community and the world (Vision statement, goal 2). 
 

II.  Belmont University offers academically challenging undergraduate and graduate programs 

emphasizing knowledge, fundamental intellectual skills, cultural perspectives, conceptual 
frameworks, and habits of ethical reflection and action in an interdependent world. All learning 

contexts stress the skills and disposition necessary for life-long learning that sustains the value of 

higher education in each personôs professional and personal life. (Belmont mission) 

 
 

Long Term Program Goal Action Steps Person(s) 

Responsible 

Due Date for Action 

Goal: Academic and Clinical 

Excellence 
 
 Promote student-centered education 

which prepares adult learners to 

exhibit academic and clinical 

excellence and to make a positive 

impact in the communities in which 

they live. (a, b) 

a. Identify strategies to 

support learning 

needs of students 
with differing life 

experiences and 

diverse cultural 

backgrounds.(a, b) 

Ruth Ford 

Lorry Kleinfeld 

Vicki Bourne 
MSOT curriculum 

committee 

 

Spring 2008.  

Assemble a focus  

Group/advisory board 
 to study this issue. 

 b.   Develop models to 

develop ongoing 
networking 

relationships with 

alumni, as well as 

with professionals 

in the local, state, 

national, and 

international 

community. (a, b). 

Associate Dean 

MSOT Program 
Director 

Vicki Bourne 

MSOT curriculum 

committee 

 

Spring 2008 
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 c.    Establish a mechanism 

to help students assess 

or reflect on their 

contribution to the 

learning process (a, b) 

Associate Dean 

MSOT Program Director 

Faculty 

Each semester 

 d. Expand non-traditional 

and emerging service  

fieldwork opportunities 

that support the MSOT 

and OTD curriculum 

design for Level 1 

students. (a, b) 

 

Fieldwork Coordinators 

Faculty 

Associate Dean 

Program Directors 

OT Advisory board 

Each semester 

 e. Explore additional 

opportunities for 

students to critically 
evaluate information to 

develop and implement 

evidence-based 

intervention (a, b) 

Faculty 

Students 

Associate Dean 

Each semester course 

work 

Fall, Spring and Summer 
retreats 

  
Approved 8/15/06 

Reviewed 7/15/06 

Reviewed and updated 8/06 

Reviewed and updated 3/07 

Reviewed and updated 8/07 
Reviewed and updated 6/08 

 

School of Occupational Therapy Vision 

  
 The School of Occupational Therapyôs vision is to offer a comprehensive education to graduate 

students in a Christian environment, preparing them to become and continue to be occupational therapy 

practitioners who are committed to evidence and occupation based practice, life-long learning, service 

and advocacy. The School of Occupational Therapyôs vision is to offer a comprehensive education to 
graduate students in a Christian environment, preparing them to become and continue to be occupational 

therapy practitioners who are committed to life-long learning, service and advocacy. 

 

School of Occupational Therapy Mission 

 

The school of Occupational Therapy provides comprehensive graduate education within a Christian, 
learning environment to enable students from diverse backgrounds to positively impact the community at 

large and enhance the human condition through appreciation of diversity, problem-solving, and utility of 

meaningful and purposeful occupations. 
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In achieving its mission, and that of the university, the School of Occupational Therapy provides: 

 
1. Comprehensive, student-centered programs that encompass the scope of practice of occupational 

therapy and build upon the studentsô liberal arts and science foundational knowledge, their 

understanding of issues related to globalism and diversity as preparation for practice. 
 

2. A Christian learning environment that promotes and assists in developing professional behaviors 

that incorporate the values and attitudes of excellence, caring, honesty, and respect that are 

consistent with the Code of Ethics and Standards of Practice for the American Occupational 
Therapy Association. 

 

3. Didactic, laboratory, and clinical experiences that provide exposure to a broad range of traditional 

and emerging healthcare and human service delivery models 

 
4. Exposure to basic skills associated with the potential varied roles of an occupation therapist as a 

practitioner, consultant, educator, manager, researcher and advocate. 

 
5. Opportunities to prepare the student to be a self-directed life long learner by encouraging 

independent inquiry, critical thinking, clinical reasoning, self reflection, and self- assessment. 

 
6. To provide a foundation in occupational therapy research allowing the student to be an effective 

consumer of the latest research and knowledge bases that undergird practice and contribute to the 

growth and dissemination of research and knowledge.   

 

CURRICULUM THEMES AND TERMINAL OBJECTIVES  

 

I. Therapeutic Occupation: 

In depth exploration of occupational participation as a means of providing meaning and purpose in life is 

a major theme of the curriculum.  Conditions that impact participation in occupation are reviewed and 

students are prepared to apply therapeutic occupation as the professionôs primary means and ends of 

intervention with diverse individuals at the time of graduation from the program. 

  

The student will be able to: 

1. Demonstrate the ability to engage in occupation-centered practice by identifying a personôs 

occupational history, choices, concerns, and priorities. 

2.. Evaluate and implement the use of occupation to promote health and wellness, prevent and 

remediate disability, and support function in daily life activities with individuals across the age 

span. 

3.. Articulate the relationship between occupational therapy theory and evaluation and design 

interventions to achieve occupation-related outcomes. 

4. Evaluate the outcome of intervention. 

  

II. Critical thinking and clinical reasoning: 

The curriculum reflects developing theory and evidence in occupational therapy.  Curricular experiences 

require the student to engage in critical thinking and scholarly inquiry to examine and analyze 

information, including research, expert opinion, as well as anecdotal information. These experiences 

enable students to disseminate current and valid information to consumers and/or other health care 
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professionals. Through these experiences students also develop their ability to identify evidence-based 

practice. Analysis of case scenarios is used to develop the clinical reasoning process to assist students to 

consider the multitude of factors that influence engagement in occupation and affect consideration of best 

practice. 

The student will be able to: 

 

1. Express him/herself clearly and persuasively in both written and verbal communication  

2. Critique and conduct research related to occupational therapy, and report the results in written 

form appropriate for dissemination to other professionals and/or consumers.  

3. Critically evaluate information to develop and implement evidence-based intervention.  

4. Demonstrate application of clinical reasoning to predict the impact of physical, psychosocial, 

emotional, cognitive, and contextual factors on engagement in occupation. 

  

III.   Professional Development through Engagement 

 

The curriculum emphasizes the importance of professional growth. This includes the development of 

professional behaviors and ethical conduct, needed for participation in educational activities and practice. 

Students are provided with experiences to promote self-assessment and reflection in an effort to develop 

and implement goals and activities related to development of entry-level practice competence. The 

curriculum provides learning experiences to build upon the studentsô knowledge and skills necessary for 

meaningful and successful engagement in settings where occupational therapy is currently practiced and 

where it is emerging as a service. The curriculum includes professional development activities to enable 

one to assume a variety of occupational therapy roles which may include  the role of direct care provider, 

consultant, educator, manager, researcher, and advocate for the profession and the consumer.  

  

The student will be able to: 

  

1. Take responsibility for establishing and documenting competence in practice, educational 

participation, and research by participating in professional development and educational activities  

2. Exhibit  ethical standards, values, and attitudes  that are expected of an occupational therapy 

practitioner as outlined in position papers and official documents of the occupational therapy 

profession.  

3. Share and critique ideas, programs, and solutions through virtual discussion groups, 

networking, as well as participation in professional forums. 

4. .Contribute to practice by determining needs of individuals as well as populations and  identify 

strategies to address needs through system consultation, policy development, program 

development, supervision, education or health care planning 
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Illustration of Themes as threaded through coursework and learning experiences. 

Therapeutic Occupation  

1
st
 semester 

 anatomical/kinesiological and neurophysiological considerations that impact engagement in 

occupation (neuroscience, kinesiology, pathophysiology) 

 occupational engagement across the lifespan and development of occupational roles, 

(Developmental Influences on Living) 

 conditions affecting occupational performance (Pathophysiology, Neuroscience, Kinesiology) 

2
nd

 semester  

 determination and analysis of occupation-based interventions to improve occupational 

performance, health, and well-being of children and adolescents (Occupational Performance 
I) 

 occupational adaptation for children and adolescents (Assistive Technology) 

 analysis of occupation including activity demands and context of occupations (Occupational 

Analysis) 

 evidence-based therapeutic occupation and scientific inquiry related to occupation (Research 

Methods) 

 occupation as the professionôs primary means and ends of intervention for children and 

adolescents (Level 1 fieldwork I) 

        3
rd
 semester 

 determination and analysis of occupation-based interventions to improve occupational 

performance, health, and well-being of adults (Occupational Performance II) 

 occupational adaptation for adults (Assistive Technology II)  

 occupation as the professionôs primary means and ends of intervention for adults(Level 1 

fieldwork II) 

 research related to occupational therapy intervention (research project I) 

        4
th
 semester 

 determination and analysis of occupation-based interventions to improve occupational 

performance, health, and well-being of older adults (Occupational Performance III) 

 occupational adaptation for older adults (Assistive Technology II) 

 occupation as the professionôs primary means and ends of intervention for older adults (Level 

1 fieldwork III) 

 culmination of research related to occupational therapy intervention (Research Project II) 

        5
th
 and 6

th
 semesters 

 Immersion in experiences to promote optimal participation in occupation (Fieldwork Level 1 

and Fieldwork Level 2) 
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Critical thinking and clinical reasoning: 

       1
st
 semester 

 Written assignments and oral communication related to occupational roles (Developmental 

Influences on Living) 

 Introduction to critical thinking to examine issues that impact occupational engagement 

(Developmental Influence on Living, Pathophysiology, Neuroscience, Kinesiology) 

2
nd

 semester  

 Application of critical thinking to the clinical reasoning process (Clinical Studies I, 

Occupational Performance I, FW Seminar I, AT I) 

 Introduction to use of critical inquiry skills to review literature (Research Methods) 

       3
rd
 semester 

 Application of clinical reasoning to create sound clinical decisions for adults (Clinical Studies 

II, Occupational Performance II) 

 Employ critical inquiry skills to initiate research project (Research Project I) 

       4
th
 semester 

Employ critical thinking skills for research project completion (Research Project II) 

 Application of clinical reasoning to create sound clinical decisions for older adults (Clinical 

Studies III, Occupational Performance III, Professional Issues) 

Professional Development through Engagement: 

      1
st
 semester 

 Assessment of professional standing and goal establishment for professional growth 

(Portfolio requirement) 

 Self and peer evaluation  (virtual discussion groups and peer evaluation) 

 

 Demonstrate knowledge and appreciation of the role of sociocultural, socioeconomic, and  

diversity factors and lifestyle choice in contemporary society (Developmental Influences on 

Living) 

 
      2

nd
 semester  

 

 Interact with and determine needs of children and adolescents of diverse races, social-

economic and cultural backgrounds in a therapeutic manner (Level 1 Fieldwork) 

 Identify researchable occupational therapy problems, formulate hypotheses/research 

question, and differentiate among types of variables (Research Methods) 

 Assess attainment of professional and educational goals (Portfolio process) 

 Discuss fieldwork experiences and network with peers (Fieldwork Seminar). 
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 Use Practice Framework for documentation (occupational analysis) 

 

      3
rd
 semester 

 Interact with and determine needs of adults of varying age, race, social-economic and 

cultural backgrounds in a therapeutic manner (Level 1 Fieldwork, Part 2)) 

 Initiate a research project under the supervision of a faculty member that contributes to 

the knowledge of the occupational therapy process (Research Project 1). 

 Assess attainment of professional and educational goals (Portfolio process) 

 Discuss fieldwork experiences and network with peers (Fieldwork Seminar II). 

 
       4

th
 semester 

 Interact with and determine needs of older adults of varying age, race, social-economic 

and cultural backgrounds in a therapeutic manner (Level 1 Fieldwork) 

 Write a research report in a format for presentation or publication (Research Project II). 

 Assess individual and population needs and propose viable solutions by considering 

socio-cultural, economic, demographic, and technological variables (Professional Issues). 

 Assess attainment of professional and educational goals (Portfolio process) 

 Discuss fieldwork experiences and network with peers (Fieldwork Seminar III). 

 

        5
th
 and 6

th
 semesters 

 Practical educational experience designed to integrate and apply an academically 
acquired body of knowledge. (Fieldwork Level II, (part 1)  

 Integration and application of academic and experiential knowledge and skills enabling 

the student to achieve a level of competence in direct care congruent with the standards 

of entry-level practice of the profession of occupational therapy. Fieldwork Level II 

(part 2). 

 
MSOT Curriculum Design 

 
School of Occupational Therapy Philosophy 

 The human being is a holistic, dynamic person who is internally motivated to engage in 

occupation.  Occupation is defined as ñActivitieséof everyday life, named, organized, and given value 
and meaning by individual and a culture.  Occupation is everything people do to occupy themselves, 

including looking after themselveséenjoying lifeéand contributing to the social and economic fabric of 

their communities.ò (Law, Polatajko, Baptiste, & Townsend, 1997; also referenced in the Practice 

Framework [AJOT, 2002])  An optimal health state is supported when individuals engage in occupations 
that are meaningful, purposeful and self-directed. Engagement in occupation promotes well-being, 

competence, a sense of autonomy, as well as connectedness to others.  Engagement in occupation occurs 

in a variety of contexts (cultural, physical, social, personal, temporal, spiritual, virtual).  The individualôs 
experience and performance cannot be understood or addressed without understanding the many contexts 

in which occupational and daily life activities occur. (AJOT, 2002)   

 

The holistic aspect of the human being consists of biological, psychological and socio-cultural 
dimensions.  The holistic nature of each human being is unique and individualized.  This unique 

individual functions as an open system that interacts in a dynamic fashion with the environment.  This 

continuous interaction provides the individual with the opportunity to learn as a result of experience and 
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thus grow, develop, change, and adapt.  The growth process is facilitated by the occupational nature of 

human beings and is evident in the interactions with the environment that are self-initiated and goal-
directed.  These interactions or occupations can be categorized into the areas of occupations (e.g., 

activities of daily living, instrumental activities of daily living, education, work, play, leisure and social 

participation). 
 

 Occupational therapy is based on the belief that occupations may be used to promote wellness 

and remediate dysfunction.  Occupations can be used as a means as well as an end in the intervention 

process.  Occupations have the ability to be graded and to be used therapeutically to promote adaptation 
which enables individuals to attain the highest level of performance that promotes desired or needed 

participation in a variety of roles and settings.  Changes in performance are directed to support 

engagement in meaningful occupations that subsequently affect health, well-being, and life satisfaction.  
(AJOT, 2002)  Through active participation in the intervention process, learning can be facilitated through 

actual doing that can lead to effective change in occupational performance. The process of occupational 

therapy integrates the application of critical thinking skills with evaluation, process of intervention, and 
outcomes. 

Scope  

The depth and breadth of the curriculum are designed to develop a generalist occupational 
therapist with a strong foundation in occupation-based practice.  Students are educated in uses of 

occupation to provide therapeutic intervention for individuals and groups of all ages through in-depth 

exploration of evidence-based literature.  

The scope covers the spectrum of entry-level practice competencies in both physical and mental 
health settings.  Throughout the curriculum students are introduced to the role responsibilities of a 

clinician, educator, advocate, educator, researcher, manager, and consultant.  Clinical studies courses  and 

fieldwork seminar courses focus on  studentsô personal and professional integration of the curricular 
themes.  The educational outcome is a competent entry-level occupational therapist that is dynamically 

engaged in the profession and uses clinical reasoning to determine and implement best practice to enable 

performance in occupations.  

As identified by the Occupational Therapy Practice Framework, occupational therapy 

practitioners are committed to assisting others to attain, retain, or maintain their ability to participate in 
purposeful and meaningful occupations. MSOT students engage in the occupational area of education to 

develop in their professional careers and transition to the role of occupational therapist.  In assisting with 

this transition, entry-level education must be accountable for adhering to guidelines set forth in the 
American Occupational Therapy Association, Inc. (AOTA), document Standards for an Accredited 

Educational Program for the Occupational Therapist, revised in 2006. The Accreditation Council for 

Occupational Therapy Education (ACOTE) monitors compliance with these Standards. The Standards 

encompass knowledge, skills, and attitudes that are required to function as a generalist in occupational 
therapy.  The MSOT program ensures that students meet objective criteria by identifying learning 

experiences and methods of evaluation to ensure that students meet the Standards.  Ralph Tylerôs 

traditional model of curriculum design is an objective-oriented approach to education. In this model, the 
program planner states objectives, selects learning activities, organizes learning activities, and develops 

means of evaluation. This approach is linear and consistent with an outcome-oriented view of education.  

Thus, the work of Tyler is an inherent part of the MSOT program curriculum design.  In this vein, the 
Standards are viewed as objectives that each student must meet.  Learning experiences are developed by 

faculty and learning outcomes are evaluated.  Changes are implemented to ensure success.   
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MSOT faculty recognizes, however, that education goes beyond attainment of objectives. 
Belmont Universityôs mission is, in part, to ñprovide opportunities for students to develop intellectually, 
spiritually, socially, and physically through experiences of leadership and collaboration, of success and 

failure, and of choice (italics added). For example, in conjunction with the academic fieldwork 

coordinator, student may choose Level I and Level II fieldwork experiences that are of interest to the 
student.  In addition, choice is provided through specific courses that offer a selection of assignments that 

the students may choose from to meet individualized learning goals in addition to course objectives.  

As a faith-based institution, Belmont University also encourages ñhigh moral standards, habits of 

ethical reflection, and an atmosphere of respect for civil expression of diverse perspectives.ò An aim of 

the university mission is also to challenge students to consider innovative solutions to problems that face 
the community. In line with the aim of the mission, a socio-cultural view of education which emphasizes 

the importance of learning about the human condition and one another through dialogue (classroom and 

web-based discussion) as well as through immersion in the community (service learning, level I and Level 
II fieldwork) is also reflected in the curriculum design. A constructivist learning approach, in which 

students are challenged to build upon and challenge pre-existing knowledge and views, is also inherent in 

the curriculum design as reflected by a multitude of case-based inquiry learning activities as well as web 

based discussion.  

Caffarella (2002) states that five broad purposes of education are ñto encourage growth, to assist 
with practical problems, to prepare people for current and future opportunities, to assist with change for 

desired results, and to examine community or social issues" (p. 10). She also states that program planning 

must consider contextual factors that influence the program including the social, economic, cultural, and 
political climate.  Thus, the MSOT curricular design reflects consideration of not only educational 

objectives, but goals and previous experiences of the learner as well as growth needed to transition to the 

role of occupational therapist, in relation to the learning context, and demands of the learning task. In 
addition, the content that is included in the curriculum includes not only objectives as identified by the 

Standards, but learning experiences and philosophy of learning that are conducive to achieving the 

Belmont University vision and mission and the mission and vision of the School of Occupational 

Therapy. 

View of Learning  

 

1. The Learner; 

 
Diverse factors influence learning and educational performance and learning does not occur in a vacuum: 

Each student has, in part, differing life experiences, motivations, learning styles and aspirations that 

he/she brings to the learning environment.  

 
Thus in addition to the traditionalist view to education outlined by Tyler, the MSOT curriculum design 

incorporates the work of Caffarella that recognizes curriculum as a dynamic and holistic process that 

encompasses a broader aim than achievement of objectives as anñendò to learning  The learning process is 
influenced by context as well as by an individualôs biological, and psychological changes as well as 

socio-cultural experiences.  MSOT students are adult learners with diverse cultural backgrounds. Merriam 

and Caffarella (1999) have identified best education practices for adult learners:  

Key considerations include: 

 Learning implies the intersection of the learner; the context; and the process.  

 An adult needs time to examine a problem or respond to a situation.  
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 Adults are not inclined to engage in learning unless it is meaningful.  

 Acquisition of information may be slower than with children due to age-related factors, but 
because accumulation of knowledge is seen as crucial to the integration of new learning, adults 

are in a better position to learn new things than children.  

 Adults are ñproblem findersò (adults ñnoticeò a problem) and engage in dialectical thinking (the 

art of reasoning about matters of opinion).  

Case scenarios and inquiry learning are embedded throughout the program to promote meaningful critical 

thinking and problem solving experiences for the MSOT student.  

2. Context 

a. Spiritual Context 

 

At Belmont University, the importance of the spiritual context is reflected in the Universityôs 
underlying Christian standards of morality and ethics. Students are expected to exhibit values including: 

Å mutual respect and collaboration 

Å the worth of the individual 
Å personal integrity 

Å critical independent thinking 

Å self control 

Å community responsibility and accountability 
These values are expected to be demonstrated in a variety of roles and contexts including the live 

and ñvirtualò classroom and at the fieldwork setting. Education includes social interaction and 

demonstration of university values is expected and reflected in course assignments as well as ongoing 
assessment of a studentôs professional behaviors (Level 1 fieldwork evaluation form).  

 

b. Virtual Context 
 

The teaching/learning process can occur not only in the traditional classroom environment, but 

via virtual environments. Advances in technology speed the rate that information can be accessed.  The 

MSOT program uses web-enhanced instruction to promote a dynamic, interactive media to promote 
learning.  

 

Researchers have begun to identify some indicators of success for distance learners including: 
Å Being self-directed, intrinsically motivated and an active learner 

Å Having support systems (resources, services, administrative, faculty, family, employer, etc.) 

Å Relating course content to personal and career interests (meaningfulness) 

Å Possessing good organizational and time management skills 
 

Faculty recognize that learning in the online environment is facilitated by timely and regular 

feedback. Many of the teaching strategies used with adult learners are also effective when engaging in 
online learning.  

 

The MSOT curriculum includes virtual, live, and fieldwork experiences to construct new 
knowledge, attitudes, and skills and reinforce existing knowledge, attitudes, and skills that are needed to 

transition to the role of occupational therapist 
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3. Faculty 

Faculty recognize that they are a human component of the educational environment.  Faculty 

concur that ñEducation . . . is a form of social intervention, which is defined as ñany act, planned or 
unplanned, that alters the characteristics of another individual or pattern of relationships between 

individualsò (Kelman & Warwick, in Merriam & Caffarella, 1999, p. 13).  As such, faculty engage in 

ongoing evaluation to assess implications of their endeavors.  Although faculty are content experts, their 
role is to facilitate student learning rather than merely transmit information.  Faculty concur with 

Malcolm Knowles work regarding the role of the instructor in adult education. Namely, the instructorôs 

role is to  

 Encourage active involvement of students in learning and serve as facilitator 

Å Guide students towards knowledge rather than supply facts 

Å Explain how activities contribute to attainment of goals 
Å Solicit input from students 

Å Allow students to select projects of interest  

Å Provide opportunities for students to assume responsibility for presentations and group 
leadership 

Å Draw on studentsô experience and knowledge that is relevant to specific course material 

Å Relate theories and concepts to students 

Å Acknowledge the value of experience in learning 
Å Provide opportunities to incorporate modify and adapt existing knowledge with new learning 

(activities that compare and contrast) 

Å Provide learning that builds upon existing knowledge or updates current knowledge 
Å Provide activities that have clear outcome criteria for successful attainment 

Å Demonstrate/explain how course material will help students attain their goals. 

Å Allow students to choose fieldwork placements that reflect their interests 
Å Explain how course material will be utilized in the work place 

Å Provide opportunities to practice/apply the skills/knowledge being taught 

 Provide opportunities to display professional behaviors 

 Model professionalism 

 

Instructional delivery  
 

Learning is an active process in which the student assumes the responsibility for the learning and 

the fulfillment of the outcomes. Faculty can assist the student with identifying learning objectives and 
developing an effective, individualized learning style that is congruent with the demands of the program. 

Learning experiences occur on a developmental continuum culminating in the analysis, synthesis, and 

evaluation of knowledge. During the learning process, faculty function as facilitators to structure learning 
experiences to enhance the critical thinking skills of the students and facilitate integration of  content with 

each student's unique life experiences.  

 

The curriculum is delivered through a variety of lecture, lab and seminar formats, fieldwork 
experiences, and web-based instruction. Students are required to demonstrate proficiencies in problem 

solving, psychomotor, behavioral and clinical competencies as they progress through the curriculum. 

Since this curriculum is a shared effort amongst the faculty, students will be given the benefit of receiving 
input from more than one source. Likewise, the Academic Fieldwork Coordinator, in conjunction with 

faculty and community clinicians,  provide students with feedback regarding their progress toward 

clinical competence. 
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Graduates of Belmontôs program are prepared to demonstrate commitment to the profession of 

occupational therapy as ultimately demonstrated by their involvement in professional organizations and 
their continuing education. They are prepared to promote occupational therapy through the continuous 

development of leadership skills as well as collaborate with other professionals.  

 

Pre-Admission: 

 

Prior to being admitted to the Weekend MSOT Program, students must demonstrate that they 

have successfully completed (received a grade of ñBò or better) the following prerequisite courses: 
Human Anatomy; Human Physiology; Statistics; Human Growth and Development across the lifespan,  

Introduction to Psychology, Introduction to Sociology or Anthropology as well as 6 credits in 

Communication. These courses serve as the foundation for first semester MSOT courses including 
neuroscience, pathophysiology, and kinesiology. The pre-requisites in communication also ensure that 

incoming students possess adequate written and oral communication skills for participation in the 

educational program. The pre-requisite requirement of statistics lays a foundation for future coursework 
in the research component of the MSOT curriculum Although OTAôs are given priority for admission, 

other health care professionals may be admitted.  

Non-health care professionals must complete OTW 5040 prior to the start of the second semester 

of enrollment in the MSOT program. Completion of this course will ensure that students are exposed to 
basic occupational therapy and medical terminology and are acquainted with the philosophy of 

occupational therapy. 

 

1st Semester ï Fall First Year:  

 

During the studentsô first weekend on campus they receive a comprehensive orientation to the 
Weekend MSOT Program that includes training in accessing and utilizing Blackboard, instruction in 

conducting online literature searches, and introduction to the Portfolio requirement.  The portfolio process 

is used to encourage self-assessment and reflection related to self-responsibility for learning and 

promotion of professional growth and development. The Myers Briggs Type Indicator is also 
administered. The students are educated regarding their identified MBTI preferences and are made aware 

of how this relates to their communication and learning styles. 

The first semester of the program provides course work in kinesiology; neuroscience; and physiology 
and clinical pathophysiology to ensure that students, regardless of their professional background, have a 

firm understanding of client factors (body functions and body structures). Developmental Influences on 

Living provides an introduction to the development of occupational roles and role dysfunction across the 

lifespan. This course builds upon the course content that is covered in most human development across 
the lifespan courses. In addition to the concept of role development and dysfunction, this course also 

provides an overview of the contribution of occupation to health and wellness and examines development 

of performance patterns and skills from a lifespan perspective. This course also includes an experiential 
component that is intended to provide an opportunity to examine role development, function and 

dysfunction.  This component also provides an opportunity for the student to observe and reflect on social 

and community issues that impact engagement in occupation. This experience requires students to 
examine issues and propose solutions related to unmet needs of diverse groups of society which is 

consistent with Belmont University values related to analysis and problem solving to enhance social 

conditions. In addition, Knowles recommends that adult learners should be provided with opportunities 

for practical application of knowledge and participation in experiential learning provides this opportunity 
during the 1

st
 semester.  
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The applied science and foundational courses in development that are offered during the 1
st
 semester 

prepare the students for the subsequent intervention courses in the curriculum that are presented in birth-
forward  progression during the 2

nd
, 3

rd
, and 4

th
 semesters of the program.  

 

2nd Semester ï Spring First Year:  

 

During the second semester, the study of occupation is intensified by examining occupational 

issues that are relevant from birth through adolescence. Content inclusion in the first intervention course, 

Occupational Performance I, includes examination of theories, frames of reference, assessment, 
intervention and outcomes that are applicable to children. Incorporated into this course work is material 

related to interpersonal communication, communication with families and interdisciplinary teams.  The 

student utilizes the collaborative process model as identified by the Practice Framework. Course content 
covers issues related to physical and mental health of children and adolescents. Course content also 

prepares students for practice in current practice settings and emerging practice settings. Since many 

students in the OTW program are from rural areas, exposure to school-system practice is an emerging 
practice area for many students and viewed as emerging practice by the curriculum. 

 

Courses that support the primary intervention courses, have related content objectives or courses 

that facilitate application of a concept are offered concurrently with the intervention courses. This 
horizontal organization reflects adult learning theory concepts in which content is best learned when 

relationships can be demonstrated. 

 
The Clinical Studies, Assistive Technology, and Occupational Performance I lab provide further 

opportunities to apply the principles and expand on course content that is included in occupational 

performance I.  The Clinical Studies course uses case based scenarios that require critical thinking, 
problem-solving, and application of problem based learning for a student to practice clinical reasoning 

skills.  

 

Occupational Analysis is also offered during the second semester. This lifespan course expands 
on content presented in Developmental Influences on Living.  The learner analyzes the demands of 

various tasks and is introduced to the evaluation process as related to basic understanding of an 

occupational profile. 
 

The vertical arrangement of the curriculum is apparent as experiences are provided to reinforce 

and build upon learning from previous semesters. The Clinical Studies series are a good illustration of this 

concept.  During the first Clinical Studies course, the student is exposed to diverse methods of clinical 
documentation. During subsequent Clinical Studies courses, students utilize methods that they have been 

previously exposed to and learn additional formats that are appropriate based on the concurrent 

intervention course.   Therefore, as the student progresses through the coursework, the studentôs cognitive 
development, critical reasoning and problem solving capacity is challenged and enhanced. Likewise, the 

clinical reasoning experiences build upon and widen a studentôs knowledge base and fosters a continuous 

reflective process.  Concurrent with their course work, the students also engage in a Level I  fieldwork 
experience where they have the opportunity to actively participate in a pediatric setting under the direct 

supervision of an occupational therapist or other health care professional.  The students are challenged to 

reflect on this experience in the Fieldwork Seminar course. 

 
During the second semester, the students also take a Research Methods course that formally 

prepares them for their research project. This course presents both the quantitative and qualitative 

research processes using examples from the occupational therapy literature. This introductory course 
provides an orientation to the research process, scientific writing, and statistical analysis. This course also 
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supports content provided in the accompanying intervention course by examining issues related to 

evidence-based intervention. 
  

3rd Semester ï Summer First Year 

 
The third semester focuses on the roles of the occupational therapy practitioner in the assessment 

and treatment of adults. Course content includes examination of physical and mental health. Occupational 

Performance II requires the student to apply the collaborative process model as first introduced in 

Occupational Performance I.  Concurrent courses including assistive technology and fieldwork seminar 
that expand on concepts presented in Occupational Performance II.  The Assistive Technology II course 

examines how technologies can help to compensate for disability and enhance functional performance in 

adults. As in the previous semester, a companion Clinical Studies course is used to synthesize the material 
presented in Occupational Performance II. Students engage in a Level I fieldwork experience where they 

have the opportunity to actively participate in the assessment and treatment of adults with various 

disabilities under the direct supervision of an occupational therapist or other health care professional. 
 

It is also during this semester that the students initiate their research project under the supervision 

of a faculty member. 

 

4th Semester ï Fall Second Year: 

 

Building on the information gained in Occupational Performance I and II, as well as their 
foundational knowledge from the first semester, students focus on occupational performance issues and 

use of therapeutic occupation related to older adults during their final semester of academic work. As in 

the previous semester, the students have a course in Clinical Studies to encourage critical thinking of 
concepts and more advanced clinical analysis of cases that are presented in the intervention course. 

During this semester the students also complete a course in management. This course is designed to 

prepare the students for managerial roles in a variety of service delivery systems. The students are 

introduced to basic management and leadership principles and expand on the depth and breadth of course 
content related to ethics that is first presented in Occupational Performance I.  The management course is 

also expands on the concept of needs assessment that is first introduced during the first semester in the 

Developmental Influences on Living Course. The needs assessment experience is directly tied to the 
studentôs professional development activities. Students also engage in a Level I fieldwork experience 

where they have the opportunity to actively participate in a setting under the direct supervision of an 

occupational therapist or other health care professional. It is during this semester that the students also 

complete their research project which is directly related to occupational therapy practice. 
 

5th & 6th Semesters ï Spring and Summer Second Year: 

 
Upon successful completion of all their academic course work, research project, and Level I 

fieldwork, the students are then prepared to begin the Level II fieldwork. Based on the curriculum design 

and the studentôs reflection regarding needs related to professional growth, students are encouraged to 
choose the setting for their level II experiences in conjunction with the academic fieldwork coordinator 

and faculty. 
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Fieldwork:  

Relationship to Curriculum Design: 

 

Fieldwork is viewed as an integral part of the MSOT educational experience. Fieldwork provides 

opportunities for students to integrate and apply academic learning. During the first semester, students 
participate in foundational coursework that is intended to prepare the student for second semester 

intervention coursework and the first Level I experience.  Level I Fieldwork is incorporated into the 

semesters when intervention courses, Occupational Performance I, II, and III , are offered (during the 

second, third and fourth semester of the MSOT program).The purpose of the level I experience during the 
second semester is to observe occupational therapy practice in a pediatric setting to support and expand 

knowledge acquired in second semester course work. During the third semester, the fieldwork Level I 

experience is intended to provide a context for understanding second semester course work, which 
focuses on adultsô experience of decreased function in occupation. The fourth semester Level I experience 

is provided in a setting to provide a context for understanding fourth semester course work, which focuses 

on older adultsô experience of decreased function in occupation. The curriculum design is based on a 
holistic view of man and supports the view that, to enhance function, both psychosocial and physical 

health must be assessed and addressed by the occupational therapist. Therefore, the curriculum design 

does not mandate that students participate in a minimum of one traditional or non-traditional ñmental 

healthò or ñphysical disabilityò settings in isolation, rather students are expected to work in conjunction 
with the academic fieldwork coordinator to design Level 1 learning experiences to: 

1. Meet a studentôs learning needs and evolving learning needs as they progress 

through the curriculum 
2. Enable integration of concurrent semester coursework.  

3. Enable the student (by the time of Level I part 1, 2, and 3 completion) to have 

observed individuals across the chronological and developmental continuum.  
4. Enable the student to report on both physical and psychosocial needs of clients 

across the lifespan (as required in Fieldwork Seminar which is offered 

concurrently with each Level I experience). 

5. Enable the student to be exposed to and report on traditional and emerging 
practice areas. 

6. Understand what constitutes ñtraditionalò and ñemergingò practice in the 
studentôs local geographic region in comparison/contrast with Belmontôs 
geographic area and national trends. 

The curriculum design is based on an adult learning model. Thus, each student must be able to 
determine what constitutes ócurrentò and ñemergingò practice in his/her geographic region. While the 

MSOT program support the definition and examples of emerging practice provide by AOTA, such as 

support of aging in place, driver rehabilitation, community health and wellness, addressing the 
psychosocial needs of children and youth, ergonomics and assistive technology consulting,  the 

geographic diversity of MSOT students requires that the programôs definition of emerging practice is 

flexible based on a studentôs geographic location. Thus, community-based practice, rural practice, and 
school-based practice are ñemergingò practice in some geographic areas and studentôs must be able to 

provide support for what he/she identifies as ñemergingò in his/her geographic region. 

Fieldwork Level I Hour Requirement 

 

OTAôs are required to complete two of the Level I experiences in settings other than where they 
are employed. For the third experience OTAôs are permitted to practice  required professional skills under 

the supervision of an occupational therapist at their place of employment. OTAôs are required to complete 

a minimum of 20 hours on-site.  PTAôs and other health care practitioners must complete a minimum of 
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three Level 1 experiences with a minimum of 40 hours for each Level 1 experience. Students may choose, 

and are encouraged to choose, one of the three Level I experiences under the supervision of a non-
occupational therapist.  This ñnon-traditionalò Level I experience may enrich a studentôs professional 

growth and provide learning that a student may not experience with an occupational therapist. However, 

the curriculum design is built upon an adult learning model and recognizes that such an experience may 
not be valuable to all students since each has different prior learning experiences, educational 

backgrounds, and learning styles. Students who would like to complete a Level I in a non-traditional 

setting are asked to complete a brief proposal that identifies how the learning experience will meet 

specific objectives, relate to the curriculum design, and enrich their professional development. As part of 
the Level I Seminar course, the students also engage in an online discussion of the experience. Specific 

questions are used to encourage critical and clinical reasoning, explore the differences in roles and 

education of the occupational therapy assistant and occupational therapist; the frames of reference being 
utilized; and the specific occupations being performed by the clients. Students are required to complete 

the 20 hour fieldwork experience during the relevant semester with the concurrent intervention course 

(Occupational Performance I, II, or II). Failure to do so may jeopardize continuation to the next semester. 
 

Level II Fieldwork is begun following completion of the fourth academic semester. Successful 

completion of their Level II Fieldwork fulfills the requirement for graduation and enables one to be 

eligible to apply for the NBCOT Certification Examination. 
 

As reflected in the Occupational Therapy Practice Framework, occupational therapy 

practitionersô expertise lies in their knowledge of occupation and in knowing how engaging in 
occupations can be used to affect human performance and the effects of disease and disability. 

Completion of the Weekend MSOT Program assures that our graduates are prepared to help their clients 

engage in meaningful occupations that subsequently affect their health, well-being and life satisfaction. 

 

Curriculum  

Fall Semester ï Year 1 (13-15 credits) 

*OTW 5040 Foundations in Occupational Therapy (2)  

OTW 5000 Physiology & Clinical Pathophysiology (3)  

OTW 5010 Neuroscience in OT (3)  

OTW 5011 Neuroscience in OT Lab (1)  

OTW 5030 Kinesiology in OT (3)  

OTW 5031 Kinesiology in OT Lab (1)  

OTW 5050 Developmental Influences on Living (2)  

*for non-OTAôs  

Spring Semester ï Year 1 (16 credits) 

OTW 5030 Research Methods (3)  

OTW 5150 Occupational Performance I (4)  

OTW 5151 Occupational Performance I Lab (1)  

OTW 5152 Clinical Studies I (1)  

OTW 5153 Level I Fieldwork I (1)  

OTW 5154 Fieldwork Seminar I (1)  

OTW 5260 Assistive Technology for Human Performance I (2)  

OTW 5250 Occupational Analysis (3)  
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Summer Semester ï Year 1 (10 credits) 

OTW 5160 Occupational Performance II (4)  

OTW 5161 Occupational Performance II Lab (1)  

OTW 5162 Clinical Studies II (1)  

OTW 5163 Level I Fieldwork II (1)  

OTW 5164 Fieldwork Seminar II (1)  

OTW 5230 Research Project I (2)  

Fall Semester ï Year 2 (15 credits) 

OTW 5170 Occupational Performance III (4)  

OTW 5171 Occupational Performance III Lab (1)  

OTW 5172 Clinical Studies III (1)  

OTW 5173 Level I Fieldwork III (1)  

OTW 5174 Fieldwork Seminar III (1)  

OTW 5320 Professional Issues (3)  

OTW 5330 Research Project II (2)  

OTW 5360 Assistive Technology for Human Performance II (2)  

Spring Semester ï Year 2 (9 credits) 

OTW 5400 Fieldwork Level II, part 1 (9) 

Summer Semester ï Year 2 (9 credits) 

OTW 5410 Fieldwork Level II, part 2 (9) 

 

 

Total semester credits: 72-74 
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